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WELCOME

This research has been conducted and compiled for the project Youth Empowerment through 
Sport (YES), a project co-funded by the Erasmus + Programme of the European Union.

The project aims to use sport to motivate NEETs, and young people with the risk of dropping out 
of school to become active members of society, get a job or continue their studies.

The benefits of sport in areas such as physical health are generally accepted. Yet, the purpose of 
the research is to offer an understanding of how coaches, trainers and youth workers can use sports 
to tackle common psychological issues of NEETs and dropouts.

The research you will find in the next pages is a compilation of different materials gathered by 
the three partner organisations – Asociatia Clubul Sportiv Kyodai (Ro), IL Cassetto Dei Sogni Asso-
ciazione Sportia Dilettantistica di Promozione Sociale (IT) and Associação António Ramalho - Boxing 
Spirit,IPSS (PT).

We hope you find this information as useful in your work, as we did.

©Asociatia Clubul Sportiv Kyodai, IL Cassetto Dei Sogni Associazione Sportia Dilettantistica di Pro-
mozione Sociale and Associação António Ramalho - Boxing Spirit, IPSS (2022)
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The concept of NEET first appeared in the UK in the late 1980’s. As a result of 
changes in access to social assistance for 16-18-year-olds, researchers and government 
officials started to develop new ways of estimating the prevalence of labour market vul-
nerability among young people. The term NEET (originally “Status Zer0”) was used to 
describe young people who, regardless of their level of education, were unemployed or 
inactive and who were not enrolled in any form of education or training.

The term NEET is an acronym of the English expression Not in Education, Employ-
ment, or Training, and it indicates the population aged between 15 and 29 years old who 
are not engaged in any kind of path of education, training, and work and who have 
stopped looking for work or who don’t have plans to do so.

All NEETs share a common status of not accumulating human capital through for-
mal channels and therefore have a greater risk of future poor employment outcomes and 
social exclusion.

NEET indicator can be diveded in seven sub-categories. The youngsters that are ‘not 
in employment, education or training’ may be:

• re-entrants who have already found a job or will re-enter education or training 
soon; 

• the short-term unemployed; 
• the long-term unemployed; 
• those unavailable due to illness or disability; 
• those unavailable due to family responsibilities; 
• discouraged workers; 
• those who are NEET for other unspecified reasons.

The Re-entrants: these are young people who will soon re-enter employment, edu-
cation or training and will soon start or resume development through formal channels. 
There are people who have already been hired or enrolled in education or training.

The Short-term unemployed: this category includes all young unemployed people 
who are looking for a job and are available to start within two weeks and who are 
unemployed for less than a year. A short period of unemployment during the transition 
from school to work can be considered normal. The level of vulnerability among these 
people can be expected to be moderate.

The Long-term unemployed: all young people who are unemployed, looking for a 
job and are available to start within two weeks and who have been unemployed for more 
than a year. People in this category are at high risk of disengagement and social exclu-
sion. Long-term disengagement harms the employability of young people, their human 
capital and future employment outcomes; in some cases, the damage will last for the rest 
of their lives.

The Unavailable due to illness or disability: this category includes all young people 

Context
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who are not looking for a job or who are not available to start a job within two weeks due to an 
illness or disability. This group includes those who need more social support, because illness or disa-
bility means they cannot do paid work.

The Unavailable due to family responsibilities: the group includes young people who are not 
looking for work or are not available to start a new job because they are caring for children or disa-
bled adults or have other less specific family responsibilities. Young people in this group are a mixture 
of vulnerable and non-vulnerable; some are unable to participate in the labor market because they 
cannot afford to pay for the care of a child or adult in their family, while others voluntarily withdraw 
from the labor market or education to take on family responsibilities.

The Discouraged workers: the group includes all young people who have stopped looking for 
work because they think there are no employment opportunities for them. They are mostly vulnerable 
young people at high risk of social exclusion, who are very likely to face poor employment outcomes 
throughout their working lives and are at high risk of disengagement throughout their lives.

The other inactive people: This group contains all NEETs whose reasons for being NEET do not 
fall into any of the above six categories. This group consists of those who did not specify any reason 
for their NEET status. It is likely to be a mix that includes people with different disadvantages: the 
most vulnerable, the hard-to-reach, those at risk of deep alienation, the most privileged, and those 
who resist for a particular opportunity or who follow an alternative path.

The factors that influence youngsters into becoming NEET have various sociodemographic cha-
racteristics. Factors such as education, family income and environment, immigration status, and he-
alth are important in explaining patterns of vulnerability. For this reason, we can divide NEET youth 
into two categories:

• the vulnerable NEETs - at risk of marginalization, they also often lack social, cultural and 
human capital;

• the non-vulnerable NEETs - rich in cultural, social and human capital; despite being NEET, 
they are at little risk of marginalization.

The problem of young people dropping out of school and leaving the labor market is a complex 
one, which can have multiple causes.

The negative effects, both for individuals and for society as a whole, urge us to prevent young 
people from becoming NEETs - and to help them reintegrate into work or education, if they do.
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Factors increasing the probability of becoming NEET:
• Low educational level
• Low household income
• Living in remote areas
• Difficult family environment
• Suffering some kind of disability
• Immigration backgraund

Personal effects:
The financial future of a young person is seriously affected the longer he stays in the 

NEET state.
Persistent unemployment makes transition to maturity difficult. Experience gained 

early in the labor market can have a long-term effect on labor market performance, both 
in the development of skills and the workforce, and future earnings.

Young people facing unemployment at an early age enter a vicious circle, which be-
comes a good predictor of the future risk of unemployment in adulthood.

Social effects
NEET status can undermine a young person’s future employment prospects. Unem-

ployment among young people has always been seen as a serious social problem.

Causes and effeCts
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The NEET indicator is built each year using the EU Labour Force Survey according 
to the following equation:

 NEET RATE = (Number of young people not in employment,education or trai-
ning)/(Total population of young people)

In 2019, 16.4% of young people aged between 20 and 34 in the European Union were 
in the NEET category, according to a study by EUROSTAT. They are young unemployed 
people who do not follow any professional training activity, nor are they in the education 
system. The proportion of young people in the NEET category varies from 7.3% in Swe-
den to 27.8% in Italy. This proportion was 19.6% in Romania and 11.5% in Portugal.

When we refer to NEETs in the 15-29 age group, we have the following data for 
partner countries in the Y.E.S project:

statistiCs

Partener country 2016 2017 2018 2019 2020

Italy 24.2 24.0 23.3 22.1 23.3

Portugal 12.8 10.6 9.6 9.2 11.0

Romania 20.2 17.8 17.0 16.8 16.6

UE (27 contries) 14.4 13.6 13.0 12.5 13.7
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Dropping out of school means leaving school deliberately or being forced by certain 
circumstances.

Dropping out of school means leaving the educational system regardless of the level 
reached, before obtaining a qualification or before concluding the study act started. 
Dropout can be early, in the first years of school, but it can also be done in high school 
or college.

Dropping out of school can have multiple causes, such as financial reasons, personal 
problems, social issues, or family circumstances.

Dropping out of school generates unemployment, social exclusion, poverty and health 
problems. The effects of early school leaving are felt in the long run on the evolution of 
society and economic growth.

When dropout is achieved at the level of the final forms of education, it is much more 
serious and expensive, because the society has spent a lot of resources and represents a 
lost potential.

Most of the time, people who drop out of school also suffer psychologically, as they 
have had to make efforts to reach that level, but also financial reasons, personal pro-
blems, social situations or family circumstances have a strong impact.

The problems posed by dropping out of school have motivated the EU to aim for 2020 
at least 40% of people aged 30-34 to have a full higher education.

Reducing early school leaving and increasing completion rates in higher education 
is one of the key strategies for achieving this goal, which is also seen as important for 
building the high-level skills that the European economy uses intensively in the knowle-
dge that sectors need, as well as Europe’s ability to innovate and boost productivity and 
social justice.

In 2019, 10.2% of young people (aged 18-24) in the EU left education and training 
early. They have completed at most a lower secondary education and have not completed 
higher education or vocational training during the four weeks preceding the study.

The gender-disaggregated study shows that 11.9% of young men and 8.4% of young 
women in the EU have left education and training early.

According to Eurostat, the dropout rate among young people aged between 18 and 24 
in the project partner countries were: Italy-13.5%, Romania-15.3%, Portugal-10.6%, 
in 2019.

Context
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School dropout is a clear indicator that there are difficulties in the school system and 
in society.

School dropout can be the result of several factors:
• characteristics of the student, prior to their entry into studies (family background, 

individual skills and abilities, etc.);
• his initial goals and commitments (career goals, etc.);
• school and social performance;
• financial resources:
• psychological causes:
• the level of student involvement;
• lack of counseling from previous years of study.
• factors of an educational nature: refusal to comply with school rules and regula-

tions, low motivation in relation to the school, teachers’ mistakes.

Factors of national systems that contribute to the dropout rate:
• Selectivity: who has access to higher education;
• Flexibility of the higher education system;
• Financial support.

In the case of higher education, there are factors that have an impact on the dropout 
rate at the level of the institution:

• Procedural aspects of higher education institutions;
• Institutional commitment and strategy;
• Academic integration, learning, teaching and assessment (promotes student invol-

vement and academic integration).
• Social integration and student support services (including pre-admission training, 

study skills development, counseling, financial planning and budgeting skills, health ser-
vices, support for people with disabilities, career guidance).

• Matching students’ expectations and curricula (the congruence between the ex-
pectations regarding the curriculum, the student’s abilities, and the realities and require-
ments of the curriculum).

• Tracking and monitoring students and the success / dropout rate (tracking and 
monitoring students aims to reduce the number of students who are at risk of dropping 
out of school, especially in the first year).

Individual factors that impact the success of the study:
• Socio-economic (family) context: Students from lower socio-economic back-

grounds are less likely to complete study programs.
• Gender: in many countries, the female students exceed the number of male stu-

dents and have better results than them.
• Ethnic origin: it is closely related to other individual characteristics of the students, 

especially to the socio-economic environment and the gender of the students.
• Cognitive skills and student motivation (Studies in Germany, the United Kingdom 

and Spain show that students with poor high school results are more likely to drop out 

Causes & effeCts
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of higher education).
• The educational path of students.

Dropping out of school has long-term negative effects on a person’s well-being, social develop-
ment and growth.

The main effects of dropping out of school are:
• Decreasing the chances of earning on the labor market as well as of being integrated in the 

labor force;
• Those who have stopped their studies are much more dependent on maintenance and help 

programs than the rest of the population;
• Juvenile delinquency materialized in theft, violence, breaking the law, group or gang behavior, 

with criminal potential;
• People who drop out of school early, in the medium and long term directly affect the economy 

in the sense that they will end up consuming more than they pay to the state budget;
• Dropping out of school reduces the chances that, as a European citizen, the person will benefit 

effectively from the free movement of labor.
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The prevention of school dropout depends on many factors and starts at the level of 
national organizations, government, universities, faculties, high schools and reaches tea-
chers and, implicitly, each individual.

There are some school dropout prevention recommendations that are generally valid.

1. Developing at the youth level the involvement and the feeling of belonging to one’s 
own institution. Young people need to feel that they belong to the school / high school 
/ university and this feeling can be developed through extra-curricular activities, such 
as sports, debate activities, volunteering, etc. Continuing education and graduation are 
related to the involvement of young people from an academic and social point of view.

2. Supporting the transition period to school / high school / university studies and 
interaction with the new environment. Young people are much better integrated into 
their curriculum if they benefit from an initial introductory and guidance program. It is 
recommended that, in particular, first-year students in colleges benefit from accommo-
dation in student dormitories where the development of the idea of community as well as 
opportunities for social interaction are encouraged.

3. Provide early and frequent feedback on school progress. Continuous and immediate 
feedback is also a way in which the institution can intervene and provide the necessary 
support to allow the student to adjust his / her own learning along the way.

4. Improving funding and support for students. Young people from disadvantaged 
backgrounds are much more likely to drop out of school due to financial pressures and 
obligations, health problems or the stress of coping with school demands. They can also 
benefit from academic and social support which consists of access to educational deve-
lopment courses, tutoring, study groups, learning strategy courses, counseling services for 
managing personal problems, mentoring, career planning counseling.

5. Involvement of teachers in programs and activities aimed at reducing dropout.
Teachers should benefit from training programs for collaborative learning, active le-

arning methods, skills such as course organization and preparation, clarity in teaching, 
use of learning facilitation methods should be included in course assessment and teaching 
tools.

6. Development of policies and practices for re-enrollment of pupils / students.
Institutions need to develop policies and strategies that allow young people who have 

dropped out of school to return to further their studies without much difficulty.

7. Use honest and fair student recruitment practices.
Initiatives that have an important contribution in reducing dropout are providing 

complete information on academic requirements such as, describing the non-academic 
offer of the institution, programs for visiting the university by potential students and 
organizing meetings with students, information actions through brochures , conferences 

Measures of prevention
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organized in high schools, educational fairs,

8. Promoting diversity. This can be achieved by offering courses in multiculturalism, 
ethnic and cross-cultural communication, cultural awareness workshops, collaborative 
learning techniques.

9. Organizing remedial courses in order to increase the level of skills.
These activities are aimed at less prepared young people, who may need to develop 

basic cognitive or emotional skills (eg reading, writing and quantitative skills as well as 
learning strategies and a range of skills that support both the learning process). as well as 
the success of the insertion on the labor market).

According to Eurostat, the rates of school drop-outs in the partener countries are:

statistiCs

Country 2019 2020

Italy 13.5% 13.1%

Portugal 10.6% 8.9%

Romania 15.3% 15.6%

UE (27 contries) 10.2% 9.9%
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UNDERSTANDING 
EMPLOYABILITY
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Employability:

“the skills and abilities that allow you 
to be employed” 
“a set of achievements – skills, unders-
tandings and personal attributes – that 
makes graduates more likely to gain 
employment and be successful in their 
chosen occupations, which benefits 
themselves, the workforce, the commu-
nity and the economy.” 

“a psychosocial construct that embo-
dies individual characteristics that 
foster adaptive cognition, behaviour, 
and affect, and enhance the individu-
al-work interface”
 
No matter the definition you chose, 
employability seems to be referring 
to a set of skills that can be learned or 
taught to make a person more desirab-
le to the work environment.

The set of skills the employers want so much…

The employability skills seem to differ according to company values, specific fields, job 
descriptions and even teams. The employability skills have changed over time and the 
rate of change is increasing along with new technology, robots & automation, and artificial 
intelligence.

Employability skills are also often referred to as employment skills, soft skills, work-re-
adiness skills or foundational skills. They are transferable to any job from any industry. 
These skills are usually not listed in a job description but are skills that make a person 
desirable for a job.

So how do we know what skills will be useful to develop?

We don’t. The world is continuously changing in ways we don’t completely understand. 
But we created a list of most wanted skills by cross-referencing different internet sources 
and also passing them through our filters. 
Note: Emphasis will be put on most wanted skills in the sports field, but will not be limited 
to it.
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adaptability

“It is not the strongest of the species that survives, nor the most intelligent that survives. It 
is the one that is most adaptable to change.” says one of the most famous quotes, usually 
misattributed to Charles Darwin.

No matter the author an awful amount of truth lies in it. But to discuss adaptability we 
first need to understand resistance to change.
Resistance to change is a very natural discomfort. Our brain is hardwired to prioritize 
survival and any change hides a certain amount of uncertainty that translates into danger. 
Yet, change is inevitable.

Research shows that resistance to change is one of the most limiting career moves . 
Behind the resistance to change lie different psychological issues such as: fear of the unk-
nown, lack of expertise, lack of motivation, fear of failure, attachment to habits, cognitive 
dissonance and others.

The excessive fear of change is called metathesiophobia, and it can be so intense that na-
tural change that happens in our life can be so frightening it makes us freeze. If you feel 
you suffer from metathesiophobia you should seek to talk to a professional.
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So, if it’s a natural feeling how can we overcome it?

“Feel the Fear . . . and Do It Anyway” as the title of a book written by Susan Jeffers says. 
First step, as in almost every process, is to become aware of the issue. Whenever you find 
yourself in the situation you tend to say no, ask yourself why. Be frank. Are the reasons 
just? Can you do anything to change it? Would you do it in different circumstances? What 
is the worst thing that could happen and how would you fix it? How do other people do it? 
Becoming aware is difficult and it takes practice.

Deliberately expose yourself to different environments and situations. Make adaptabi-
lity a habit. The world is filled with advices like “Do one thing every day that scares you”, 
“Seek discomfort” , and it is so because they work. In time you will improve not only the 
capacity to adapt, but also other employability skills like problem solving and creativity.

“There is no right or wrong”. Well, there is, but that’s not what this wants to say. There are 
numerous of ways in achieving a result. Some are more efficient, sometimes you won’t get 
it right from the first try, other times what work for others doesn’t work for you. Go out and 
try, if it doesn’t work reflect on what you can improve or change and try again.
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There are multiple types of communication and their importance differs from one job 
to another. For example an actor has to train his non-verbal and paraverbal communica-
tion skills, a journalist excels at written communication, a graphic designer communica-
tes through visuals, and a good teacher should be great at verbal communication.

Working in the sports field usually require verbal communication skills to explain the 
exercises to your trainees but also nonverbal communication for your teammates if you 
are a professional athlete. The longer you play with your teammates the more chances 
they are you will know what they do before they do it.

Communication was our key ingredients in our journey from apes to what we are to-
day. Good communication is the key for good collaboration.

So how to improve the communication skills?

There’s a saying “practice makes it perfect” that is 99,9% right. There are many public 
speaking groups and debate groups that you can join and practice with. Most of them will 
give you an honest feedback too.

Preparation is also a key ingredient in good communication. It’s usually useful to 
spend time understanding what’s its purpose, who are the people you are targeting and 
their knowledge on the subject, what are the key messages you are trying to transmit and 
what are the best channels for communication. Some people like details, others like it 
straight to the point. Either way the information should be prepared in such way so it can 
be delivered to a 5-year-old and can be built up to any level of understanding.

One important aspect on communication is that it is usually bidirectional. Active lis-
tening is an important aspect of communication. Mind Tools LTD created a short infogra-
phic on how active listening works.

Reviewing a conversation after it happens may help in improving it for next time, es-
pecially when it didn’t go as planned. Ask yourself where did the misunderstanding start 
from? What can you do next time to improve it? What is it that you or your interlocutor 
don’t understand?

Conversation is difficult skill to master but it is surely rewarding in the work environ-
ment, as well as in your personal life.

CoMMuniCation skills
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Nowadays subjects such as social responsibility and corporate responsibility are a 
growing trend. This came along with the understanding that everything we do has an 
impact. The more we understand about the butterfly effect the more responsible we are. 
But it comes with a lot of pressure.

Responsibility is proof of maturity. One of the main reasons people avoid taking res-
ponsibility is fear of failure. There are a lot of systems in our society that punish failure, 
and some are there for good reasons.

A fear of failure can cause a person to miss career opportunities. These opportunities 
could include skills development, training, taking on additional responsibilities, or se-
eking a promotion. 

Why do businesses look for people responsible employee?

For predictability. An entrepreneur looks at the risk-benefit ratio. More predictability 
means less risk. There are a lot of things that are outside of the control of an entrepreneur 
that can negatively impact a business. Ability to predict translates in the ability to measu-
re what you can deliver and into long term thinking.

How can we become more responsible?

Airline pilots practice emergency procedures in simulators. On the same principle 
you should encourage failure in a safe environment. I’m guessing you wouldn’t be com-
fortable flying with a pilot that tests his emergency landing for his first time, right? The 
trial-and-error process and a debriefing following the failure experience can be benefi-
cial to students who experience failure. 

Make it a habit. Stop blaming others. Look at what you can improve. Follow through 
on the things you say you’ll do. Stop making excuses. Admit it when you fail and try again. 
John Spacey found 20 examples of personal responsibility you can improve. 

Set realistic expectations. “We idealize the ‘perfect’ outcome,” King C. Gillette said. 
We set expectations based on our clients, our bosses, other people that were previously 
successful. Failing to meet the expectations kills the drive. Promising less and delivering 
more allows you to build up trust fast. It also allows some space for unexpected events 
that you might run into. 

responsibility
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For the second year in a row, LinkedIn Learning determined that Creativity is the soft 
skill that companies need most. 

Why is creativity so important?

The evolution of technology is threatening our current jobs the same way industriali-
zation threatened the horse’s jobs to transport people and plow the earth. Any driving job 
will be replaced by self-driving technology, cashiers by self-checkout systems, law jobs 
by digital lawyers (check out Ross, The IBM Watson-Powered Lawyer) and many more. If 
artificial intelligence can be creative or not can be debatable but AI can only be as good 
as its training. It requires humans to assemble dataset and code.  At the present time it 
still lacks the emotional component that a human being has.

But while some jobs disappear the creative economy is one of the fastest growing sec-
tors of the global economy.

80% of people feel that unlocking creativity is critical to economic growth yet only 4 in 
10 describe themselves as creative.  

So how can we become more creative?

Don’t wait for it, force it out. Srinivas Rao, Andy Szekely and other authors say that 
they schedule their creativity. They create a habit of writing every day. Their advice? Cre-
ate junk, use the best, throw away the rest.

Don’t block ideas that sound crazy. Art is anything you can get away with.  Think 
about Lady Gaga’s, Prince’s, David Bowie’s, Bjork’s and Elton Jon’s outfits. Were they cra-
zy? Yes. Where there successful? Definity yes! And the list can go on.

Being creative means looking at things differently. Get inspired. Follow creative peo-
ple on the social media channel that you use. Have a look at surrealism art.

Limitations can help you look deeper. Think about it as a binocular. When using it 
you can’t see your immediate surroundings but you sure can see far, and in details. Use 
fewer elements and combine them in the ways they weren’t combined before.

Make a habit of doing things differently. Not everything that’s different is good or use-
ful. But sometimes they are. Have you tried taking a shower in complete darkness? It 
amplifies all the other senses. Be careful not to injure yourself, though. How about doing 
one thing per day differently, just to hardwire your brain.

Creativity
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Digital connectivity can reduce inequality only if accompanied by the improvement 
of digital skills. New forms of social inequality appeared from unequal access to infor-
mation. The digital gap can be due to economic, geographical, cognitive, cultural, or ge-
nerational gap.

The first step to narrowing the digital gap is connectivity. Only 60% (4.66 billion pe-
ople) of the world’s population are active internet users . The pandemic highlighted the 
importance of digital skills and may have accelerated the adoption of technology.

On the other side companies will struggle to find qualified candidates. The demand 
for trained workers will increase, but that demand will be uneven and will vary by sector.  

Despite the efforts to bridge the digital divide, major challenges remain across several 
dimensions such as connectivity deployment, promoting digital skills acquisition in for-
mal education and non-formal education settings, and linking skills training to the labor 
market. 

Digital skills are the ‘hardest’ soft skills. But what are the basic digital skills?

According to Future Learn the basic digital skills can be divided into 6 areas: Digital 
foundation skills (the fundamentals of being able to use digital technologies), Communi-
cating (sending emails securely, using social media), Handling information and content 

teChnology use & digitalization
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(using search engines, accessing content across devices), Transacting (setting up accou-
nts, using different secure payment methods, filling in online forms), Problem-solving 
(finding solutions to problems using FAQs/tutorials/chat, presenting solutions through 
software), Being safe and legal online (understanding best practice in data storage/sha-
ring, updating, and keeping passwords secure, and taking precautions against viruses).

There are also advanced digital skills such as web analytics, UX, and AI.

How can they be improved?
Paradoxically, there are numerous online courses to improve your digital skills. You 

can find free online courses, of all sorts, on Coursera.org, edx.org or udemy.com. But 
what can you do when you’re lacking the digital foundation skills? That’s the issue people 
that lack digital skills, NGOs and other institutions are struggling with. How can people 
that completely lack digital skills and organizations that offer foundation skills get in 
touch with each other.

We believe that the key consists in asking for help.

Other worthily mentions of the employability skills are: Collaboration/teamwork, Pro-
blem solving, Organization, Leadership.

It the importance of job seekers to equip themselves with relevant skills is on the rise. 
The effort of increase the employability should be collective, from implementing policies 
on political and educational levels, form delivering the necessarily trainings to the indivi-
duals, and, maybe the most important, to change perceptions of the individuals on their 
own employability.
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According to Eurostat the participation of EU adults in education and training, also 
referred to as lifelong learning is only 10.8%.  Can you see why is this an issue? The things 
are changing so fast it’s hard to keep up to date even when you’re actually trying. Add to 
this an obsolete and underfunded educational system and you get the perfect recipe for 
widening the social gap even more.

With the rapid advancement in the world comes equivalent learning pace. 84% of 
companies are willing to hire and train a candidate who lacks required skills. 

Willingness to learn can enhance your job perspectives, it has health benefits such 
as reducing stress, increasing neuroplasticity (the brain’s ability to form and reorganize 
connections and delay memory loss symptoms (due to aging or Alzheimer’s disease), it 
can increase self-confidence and can improve productivity. 

Is there a way we can improve our willingness to learn?

First you need to determine what you’re interested in. This focus can change over 
time. It is meant to give you a direction of your learning.

Find a learning process that suits you, some people prosper while reading alone, some 
learn just by watching others, some need to try at first. Which one is right for you?

Surround yourself with people with similar interests. Find a mentor. A good mentor 
can set some learning directions, can spilt, and simplify the learning process.

Make a habit. Schedule your learning. Be consequent. Make learning a priority.

How to demonstrate willingness to learn during an interview?

First you need to tailor your resume for each potential employer. Include certifica-
tions, projects (personal projects too), hobbies that can show how you are self-teaching.

A well thought question can benefit both, you and the employer. Ask questions on the 
training process in the company. This will show you’re interested in your development.

Willingness to learn
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THE EFFECTS OF 
THE INTERNET AND 

SOCIAL MEDIA
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The phenomenon of NEETs can be 
read as a form of suffering and exclu-
sion, largely resulting from a vacuum 
of the school system and society.

It is necessary to overcome the pers-
pective that sees the phenomenon as 
the result of lack of moral qualities 
such as “willpower”, “commitment” 
or “spirit of sacrifice”, but also from 
a vision limited to the analysis of in-
trapsychic or intrafamilial variables, 
to embrace a social and community 
perspective that knows how to recog-
nize the weight of inequalities and of 
a different access to training opportu-
nities, working or even just desire and 
design, in analogue as well as in digi-
tal.

Although the phenomenon of NEETs 
is often imagined as being caused by 
an “excessive” use of digital, the causes 
and factors that keep it are to be found 
in social and digital exclusion, which 

intertwine and prevent access to employment opportunities, educational, but also enter-
tainment. For example, it seems that young NEETs have access to a smaller range of devi-
ces, often shared and with consequent difficulties to use them in a quiet and private envi-
ronment (e.g. use of shared or public wi-fi). This obviously poses a risk of isolation, due to 
the difficulty of contacting other people and friends. Offline exclusion then returns to the 
online again, with a greater risk of being cyberbullied or attacked on the web, in a circle 
vicious within which also fits the stigma that live people who share the identity of NEET.

However, digital exclusion does not mean only less effective use in terms of time spent 
online, (other data - e.g. Buchanan & Tuckerman, 2016 - report instead a greater use, pro-
bably due to the fact of having more free time) but often less chance of exploiting its po-
tential. In fact, motivations, attitudes, and even social environments on the web and not 
come into play.

Young NEETs often have a controversial relationship with digital. They are more reluctant 
to use it, because it often makes them feel frustrated and distrustful towards others: they 
think, more than young people not NEET, that you can not trust anyone (or almost) online, 
and this obviously negatively affects the possibility of having positive experiences on the 
net (Helsper, 2016). They see the offline and online world as separate and non-existent 
and, if they don’t have a negative approach to the web, they still feel less social pressure to 
use it: they argue that they would not lose anything if they no longer had their smartpho-
ne. The net is a world full of possibilities, but not for them.
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In particular, online job search is an experience described as frustrating and demotiva-
ting. Lack of response or receipt of automatic rejection responses are taken as personal 
affronts. This can be understood in the light of personal stories, but also in the social 
context in which they live. The prevalent narrative, then, depicts young people and young 
NEETs as silly, lazy, “choosy”, reporting an explanation of their situation only on an indivi-
dual level. A history of deprivation experiences can also lead to abandoning educational 
pathways and settling low levels of self-esteem and motivation, reinforcing a vicious cir-
cle of disinvestment in new possibilities.

Young people at a disadvantage can also count on less support, and those available are 
often inexperienced, including as regards any difficulties related to the use of technolo-
gies, difficulties which are recognised by NEETs almost exclusively when they concern 
technical aspects. NEETs perform fewer online activities, often solitary or aimed at a few 
people. Technologies are often used without reflection and passively towards learning 
and receiving messages.

In the Educational Research and Innovation, Educating 21st Century Children, edited 
by Tracey Burns and Francesca Gottschalk, it has been observed that during the focus 
groups, NEETs were aware of the benefits of communicating online, but they also descri-
be experiences of isolation, alienation and disconnection from others, attribuing that to 
the growth in personal technology use. Social experiences in digital and even material 
worlds were seen as depressing rather than enriching social life. It has been observed 
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that they are aware of the fact that some of their online activities coul potentially have 
negative outcomes in the future, but they prefer to opt out of the digital world altogether 
rather than avoiding these outcomes online, as non-NEETs tend to do.

This kind of approach could lead to a certain reservation over being contacted by groups 
and services and their disconnection and exclusion from social and educative circles.
The current youth generation is the first to have been brought up with the internet and 
Social Media as a standard form of communication. Because of this, there is a near uni-
versal enthusiasm for using digital technology amongst NEETs. Many NEETs have perso-
nal profiles on social network sites like Facebook and Instagram, and they keep in touch 
constantly with friends through instant messages. 

Research carried out by LGiU’s Social Media Action Learning Set members supports this. 
Their findings suggest that young people are hesitant in using online networks to contact 
council/youth services. There was a promising trend however, that suggests NEETs were 
interested in a social network-related solution for interacting and receiving information 
from these services. 

NEETs are evidently isolated because they are not included in conventional social circles 
(school/college and work life are the most obvious examples), which means they are dis-
tanced from opportunities for enriching experiences. Something as immediate as social 
media is ideal, if correctly implemented, to act as a precursory (online) social zone for 
NEETs. Precursory because its aim is not to exist just for its own sake, but for establishing 
a web of relations that can flesh out real world face-to-face contact, and provide tangible 
activities.
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FEAR OF FAILURE
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Fear of failure has been defined as “persistent 
and irrational anxiety about failing to measure up 
to the standards and goals set by oneself or others”. 
Fear of failure, affects both men and women and 
could be a debilitating disorder. It is characterized 
by an unhealthy aversion to risk. Research has 
found that one of the most maladaptive aspects of 
this failure avoidance is that it renders the indivi-
dual intensely susceptible to setback and can lead 
to failure acceptance or learned helplessness.

Failure fearers tend to be anxious, high in sel-
f-doubt, and are uncertain about their ability to 
avoid failure or achieve success. They tend to be 
adversely affected by setback as it tends to con-
firm their doubts about their ability and their un-
certain control. Often in response to this fear of 
failure, these people may actively sabotage their 
chances of success (e.g., procrastinate, leave tasks 
until the last minute, or expend little effort) so that 
they have an excuse if they do not do so well.

All children may exhibit a fear of failure in 
regards to academic pursuits or competetive ac-
tivities at different junctures in their life. But an 
overly obsessive fear of failure is one of the most 
crippling anxieties for kids to deal with. It can 
constrain a child’s potential or even keep them 
from trying in the first place, hindering how well 
they do in life. Fear is a natural instinct that we 
owe our survival to, but a fear is oftentimes irratio-
nal and makes some people avoid following their 
dreams.

In Carol Dweck’s Mindset: The New Technolo-
gy of Success, the author describes how failure has 
an effect on people who don’t believe they can le-
arn from their mistakes. Dweck explains how this 
kind of fixed mindset could lead to a single failu-
re appearing worse. This is because such indivi-
duals see themselves as finished products rather 
than works in progress. Yet, at the other end of the 
spectrum, people with growth mindsets perceive 
such setbacks as opportunities to advance.

In a society focused on achievement and suc-
cess, the possibility of failure is often minimized 
or denied. Nevertheless, the very nature of a com-



YES!

39

petitive society is that success can only be attained 
by a few. Although many individuals strive for suc-
cess, others behave in ways that minimize the risk 
of failure, even at the cost of attaining success. 

Often linked to fear of failure, there is perfor-
mance anxiety, which research psychologist Powell 
(2004) describes performance anxiety as “strong 
but delimited fears that severely compromise an 
individual’s capacity to execute a task at a level 
that can be reasonably expected, which is crucial 
to that person’s normal adjustment”.

Feeling of failure in a world of appearances and 
«winners» often starts at school, and it could lead  
to start making many absences, and then change 
school and leave it at the end without having com-
pleted the training process. This is often a type of 
path found in subjects that will then be classified 
as NEETs.  The lack of solid adult support and ac-
companiment, of confirmation and positive fee-
dback along the way, of support and value to what 
you do/have chosen, and negative experiences at 
work (precariousness, short-term contracts,exploi-
tation) or at school (low-skilled teachers, drop out, 
dissatisfaction), are all determinant in the path and 
mental well-being of young people, and are often 
at the origin of problems, such as fear of failure, 
which are widespread in NEETs.  The risks are di-
fficulties in defining a solid identity and in struc-
turing of one’s self, difficulty in constructing a life 
project, a closing attitude and little flexibility and 
discouragement. All this, combined with social iso-
lation, both physical and virtual, are common and 
determining elements of NEETs, which, placed in 
a context that does not prove to be able to support 
them, develop a basic insecurity that manifests it-
self in not considering themselves up to the tasks 
in the most varied situations. 

The exterior that penalizes, excludes, selects, 
disappoints, which is not sufficiently inclusive or 
is even excluding, seems to go along with an inter-
nal world that colludes with the same expulsion by 
transforming it into a self-expulsion. Neet’s exis-
tential condition, called “on the bench”, “out of time 
game”, in a dimension “suspended” so much to be 
identified as typical of “Ghost” subjects, is often far 
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from being considered, to the eyes of the subjects themselves deficient, but it is, to them, 
functional to needs, adapted, converted to a livable dimension. The existential conditions 
analyzed are found to have as common denominator a resignation that gradually beco-
mes active choice of subject, who is not disappointed, who no longer finds the sense to 
invest, but which indeed withdraws. The future is not anymore an “existent” or projecta-
ble space. 

The resulting suffering in the subject is an entirely individual product: those unable 
to access social, psychic or psychosocial resources is out of the way, it’s like “suspended”, 
on the margins, present but absent, part of the social system as presence and fruition, but 
not as taxpayer nor resource.

In the NEETs, it seems that it have generated a conception of time annihilated by his 
original meaning, that looking out to a suffering not manageable and not tolerable, leads 
to the escape from the game of life, estrangement from progression and development, 
from growth over time. The weakness of the school proposal/training and the transfor-
mation of the role of the family, with the lack of the security necessary to develop an 
attitude exploratory and constructive towards life, participate in the gradual isolation of a 
large portion of young people, who do not live spaces of protagonism and not even a real 
accompanying by adults. The lack of a realistic view of the workplace could lead to self 
sabotage even before an actual confrontation with reality. 

Consequently, the search for work is disorganized, without a planning and a clear idea 
of what is being sought and the action is limited and random.This is due to widespread 
distrust in the world of work, distrust that leads to keep away from opportunities (some-
times because of past experiences), and work is seen only as an economic opportunity, 
without any possibility of social involvement. From the Neet biographies it emerges that 
the job is not a value in itself, but it becomes such when it presents some characteristics 
of respect and appreciation of the person. There is a job that destroys social ties and a job 
that helps them to be built, which develops social resources and reinvests them in work 
process to produce additional social goods, and when it does not have these characteris-
tics the work becomes purely functional to survival and if this is however guaranteed in 
other ways (especially thanks to family) then avoid contact. 

Over time being Neet becomes a lifestyle, a trait of the personality, a physical appea-
rance, the body itself weakens: the fatigue of receiving a no, of failing, becomes, in time, 
motivation to avoid further bankruptcies. An excessive semplification reduces in one ca-
tegory a very heterogeneous world of people and issues. 

Common to the majority of NEETs that develop fear of failure is guilt, the idea of being 
wrong, stopped while everyone runs, while others create their own life and path, and they 
feel like they go down, so they do not plan, they do not think about the future.

Some considerations that could be made out of this analysis are that the issue of fear 
of failure, expecially in subjects like NEETs, should be considered more as a symptom of 
a disease of the social body, and not as an issue of individual responsibility: the common 
representation of failure, at school or on the work place, as an exclusive individual’s fault, 
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minimizes socio-political responsibilities, while the necessity is first of all a shared rea-
ding key.

Working on “positive” communication campaigns on education, training, universities, 
the world of work, enhancing the value of vocational tertiary education, thematicizing 
the problem of university dispersion (like-NEET = long term out of college time), starting 
from young people as subjects, giving them their capacity, voice, visibility, space for ex-
pression and action, are some of the actions that could be made to improve the chance of 
the youngsters, but the most necessary shift is in the perception of the society, because is 
the same at the basis of the Neet phenomenon.
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MOTIVATION 
THROUGH SPORT
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The practice of sport, at any age, can bring a number of benefits, not only at the 
physical level, but also psychologically and socially. At the physical level it is known 
that sport helps to fight obesity, reduces the risk of cardiovascular diseases, and stren-
gthens muscles, bones and joints. At a psychological level, it raises the self-esteem of 
practitioners, as they develop a set of skills that they did not have before and improves 
their physical appearance, consequently having a better image of themselves. At a social 
level, sport is a privileged place to establish social bonds of friendship, allowing the 
sharing of feelings and giving the individual the feeling of belonging to a group.

Sport has worked essentially towards:

• Greater cognitive development;
• Less anxiety;
• Greater ability to concentrate;
• Improved self-esteem;
• Discipline;
• Control and respect;
• Team spirit;
• Contribute to the fight against school failure and dropout and promote healthier 

lifestyles;
• Foster a spirit of “fair play”, cordiality and respect;
• Improvement of physical form and perception of body image;
• Feeling of integration;
• New bonds of friendship, especially in team sports;
• Appreciation by colleagues, parents, teachers and coaches;
• Greater social acceptance.
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Sports activities are very important in contributing for conscious citizens, by hel-
ping people to live together in a healthy way, with a true team spirit and in a civilized 
way. The practice of any sport implies the existence of a sense of responsibility for the 
fulfillment of the assumed commitments, namely the assiduity and punctuality to the 
training. Any sport also implies the development of social relationships and group work 
skills, they also favor the development of self-control. Therefore, they can contribute to 
solving problems of aggression or lack of self-confidence. In addition to the advantages 
that are common to any sport, each one develops specific skills.

Many athletes are afraid of failure. The causes are both, internal and external. 
Some examples are: the coach demands results that the athlete does not feel capable of 
achieving, not receiving motivation from family, friends and coach, feeling little valued; 
not having clear goals in relation to sport, injuries that impaired or impaired perfor-
mance; wanting to do other things that matter other than sport, among others.

It is necessary to know that biological traits influence the training process. The trai-
ning must be as adapted as much as possible to the athlete’s characteristics and based 
on his individual assessments so that he can reach his maximum potential.

Their psychological state should also be taken into consideration when training. The 
relationship between sport and psychological state is cyclical. Sports can be used as a 
means of therapy and teaches you different skills and abilities that are transferable to 
other aspects of person’s life such as work or personal relationships, but to do sports 
you need the right mindset.

We cannot assume that everyone wants to do sport, but we do understand that 
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everyone can benefit from doing sports.

So what is the key to encourage sport for its benefits to the young people?

Motivation of your athletes is one of your key responsibilities as a coach, and 
communicating its importance is vital. Though conditioning, mental preparedness and 
training help children become better athletes, without motivation, an individual will put 
less than optimal effort into these processes.

Each person has a different motivation. Some are driven by the competitiveness, 
others by body image, or social validation. It is important to discover the key motiva-
tors of each individual.

A good coach needs to consider the athlete’s skill level, in order to charge according 
to what he can accomplish, as well as his individual characteristics, his temperament, 
age and level of experience.

The importance of the athlete having clear goals makes the athlete feel motivated to 
pursue the goal. Thus, the athlete strives to achieve this goal, possibly becoming more 
capable of facing the challenges that may arise.

The work must be carried out in teams, forming groups as homogeneous as possible 
so that everyone can have a similar and optimized performance increase. However, it 
is important to remember that the goals can change during the athlete’s life. A you-
ng athlete can be more motivated to seek results, at the beginning of his career, by the 
award and, with time, after he has achieved stability as an athlete, or even financially, 
he will seek or feel another type of stimulus, such as being motivated to play to improve 
his own record.

It is up to the sports psychologist and the coach to be attentive and sensitive to these 
difficulties, not only to prevent abandonment, but mainly to maintain and / or promote 
the motivation and development of athletes, unfortunately many professionals still have 
no interest in working out psychological factor of the athlete on a continuous basis, in 
order to further improve his performance. The incessant search for fame, money and 
miraculous results, mean that some people do not benefit from the learnings of a serious 
psychological training. Psychological training, in general, serves a lot to improve the 
performance of various psychological and physical skills, however, as long as several 
factors are taken into account, such as the athlete’s own decision to participate in such 
a training program and the good preparation of the professional who accompanies him. 
More specifically, psychological training focused on motivation brings many positive 
results and helps many athletes to “survive” in this competitive, stressful, but passionate 
world, which is high-level sport. Psychological training is an area that needs to be more 
widespread in sport and more encouraged in the scientific world, so that everyone can 
grow and benefit from its victorious results.
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